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1. Contradictions and dilemmas of education for 
“sustainable development” (UN SDGs)
The legacy of “sustainable development”:

• marriage of “sustainability” in UN development aid programmes with Club of Rome demands to 
limit economic growth endangering “sustainability of environment”: 1980s UN’s Brundtland 
Commission (UN Documents 1987)

• UN, the “club governance” (G8, G20, WB, OECD…), EU and the 17 UN 2030 SDGs: list without 
hierarchies and connections; recommendations without implementation strategy 
(https://sustainabledevelopment.un.org/?menu=1300) 

• enables the expansion of Western lifestyles and economic growth

• conflicts between goals - environmental care, economic growth, inclusion, social welfare or peace

• mismatch of “universal” values of the (Nordic) welfare state with the wellbeing and rights of all 
human and nonhuman inhabitants on the planet earth

• ignores hierarchies between the categories of sustainability, and maintains a human-, control-
and utilitarian-centred (“needs satisfaction”) attitude to nature

• no concrete aims about actions, global procedures or negotiations, how to tackle the problems 
and how the future generations are taken into account (Dingler 2003, Becker 2016, Adams et al 
2019)

• SDGs are translated into technological, industrial and financial innovations, which promote green 
growth, economies and industries in national, transnational and local contexts, as solutions to the 
consequences of unsustainable development. (Mol et al 2009, Graham 2019)

https://sustainabledevelopment.un.org/?menu=1300


Education as a future-oriented practice, policy and theory - for sustainability by 
definition?

• UNESCO´s Education 2030 Framework for Action (UNESCO 2016) as well as agendas of 
supranational (such as World Bank, OECD, EU), national and local agencies are dominated by 
access and enrolment in lifelong learning, which promotes employability and adaptability of 
individuals in ever changing circumstances, which are out of their collective and personal control 
and ownership.

• sustains unarticulated, human- ja Euro-centered concept of education

“In other words, a simple software update (of policies, norms and standards) is not enough – we 
have to revisit and reshape the hardware of sustainable development (i.e. governance and 
institutions at all levels)… more holistic and more sweeping shifts in how and where power is vested” 
(Martens 2019).

”(F)ocus on a more people-oriented, integrated, and decentralized local governance system as well 
as global-level managing of networks… Cultural heritage, traditional values, environmental realities, 
political culture, and economic structure have to be taken into account in defining and determining 
characteristics of good governance” (Asaduzzaman 2016).



2. Education in the planetary perspective of environmental 
degradation, social and economic inequality and forced 
migration
Education is a cultural phenomenon, promoting cultural evolution - construction of 
buffers against natural evolution:

“Cultures are real, lived experiences turned into reason, engendering reasons for 
action and thus embodied in material life and material goods... we should expect 
that different social groups, situated in different objective conditions as to their 
capacity to earn a livelihood, will have distinct experiences giving different meaning 
to a cultural concept that at first might appear as homogeneous”(Narotzky 1997).

The heritage of human (and Euro-) centredness in concepts of education - elevation 
and perfection of humanness:

”The old conundrum of what unites the human race is raised all over again from 
new quarters about issues such as deforestation, CO2 credit swaps, urban dwelling, 
soot belching kitchen fire, steel mills, coal mines, fisheries, intestine flora and soil 
degradation… What is common to all humans and what is specific, that most 
essential of questions, is opened once again but on a new terrain, even literally, on 
a new soil (the Anthropocene)” (Latour 2014).



2.1. Education is an intervention into individual and collective growth processes, 
promoting cultural evolution

Participation in 
(occupationally divided) 

working-life 
(nature/non-human 

work)

Participation in bodies 
and creation of knowledge 
(nature/non-human 
knowledge)

Actualization of unique 
person (unique nature/non-
human beings)

Participation in 
(societally organized) 
social life (nature/non-
human members)



2.2. Education is an ethical activity: the challenges of negative (absence of direct 
violence) vs. positive (absence of indirect violence) peace (Galtung, GPI 2018)



The complexity of Education for Peace: Causal connections between Climate, Conflict 
and Forced Migration (Global Environmental Change, Abel et al 2019.)



The conundrum of social and economic injustice, environmental 
degradation and forced migration

Environmental 
degradation/violence

* gendered

Economic and 
social 

injustice/violence

* gendered

Forced 
migration/violence

* gendered

‘Capitalocene’ (Moore 2016-17)

Not all humans are (or have been) equally 
responsible in cultural evolution and for 
its consequences to the planetary 
condition – the Anthropocene

The driving force is expansion of capitalist 
economy (growing production, 
consumption and circulation of goods 
and commodities) with its power 
relations

Vital is the exploding exploitation of 
(cheap/free) human and non-human 
labour and resources (‘Natur-
Arbeiter’/Earth-work)

How do functions and institutions of 
education contribute to the Capitalocene 
in and cross different cultural contexts?



3. Comparative remarks on education for sustainability in 
Bangladesh and Finland

Education conveys cultural values and virtues: “The benefits of microcredit 
and its sustainability depend on other factors for example social, cultural and 
political factors…Women’s empowerment is a multidimensional and 
contextual idea that requires an integrated approach to development…
(M)icrocredit empowers women by putting capital in their hands and by 
helping them to earn own income, which allows them to financially 
contribute to their families and communities” (Jinia 2016).
BUT: Is global governance commissioning to CSOs administrative and 
governing responsibilities ‘traditionally’ belonging to the state and 
representative political/public actors; while empowering projects have 
become critical income-generators for CSOs and educational actors and 
organizations (Heikkinen 2019; Kutay 2015)?
“We have identified a governmental rationality where political power 
operates through rather than on civil society. Governing is performed 
through autonomous subjects, not on passive objects” (Sending et al 2006).



3.1. Education and (gender) equality in ‘Bangladesh’ and ‘Finland’ 
(Nasrin, Alam…)
Bangladesh Finland

Discrimination of women from technical 

education and jobs

Free and comprehensive compulsory education, 

vocational and higher education 

Lack of public (non-politicized) support for 

women in families and in worklife

Student-centred curricula, public and regulated 

social and occupational security (including 

parenting)

Lack of guidance and counselling beyond gender 

stereotypes

Comprehensive and individual guidance and 

counselling

Lack of proper (vocational) education Equal opportunities, all work is occupationalized 

and requires (vocational) education / qualification

Weak economic condition High social security and support

Exclusive traditional values and norms Empowering traditional values and norms

Early marriage Prolonged partnership and parenthood

Lack of legal enforcement High legal and institutional regulation



3.2. Education and governance in ’Bangladesh’ and ’Finland’ (Alam, Nasrin…)

Bangladesh Finland

Centralized and top down Balance between central (state) and 

local (municipalities) politics

Powerful and theoretically incompetent 

bureaucracy

Balance between bureaucratic and 

political bodies; qualification 

requirements for bureaucrats

Corruption Public control mechanisms, strong and 

autonomous national and local media

Lack of people´s participation Municipal self-governance, civil society 

and adult education organizations

Lack of UpToDate knowledge and 

holistic environmental/sustainable 

development awareness

Legal and financial responsibility of 

universities for production of UpToDate 

knowledge and professionals



Comments on the capacity of education to tackle environmental, social and economic crises relates to 
power and governance:

“The situation is unmanageable due to capacity constraints, political interference and corruption… 
Consequently, the residents of Dhaka face multiple problems along with worst waste management… 
water-logging, poor health and sanitation, huge traffic jams, inadequate drinking water, crisis in 
electricity and gas supply, widespread poverty, unplanned housing and environmental problems for 
high degree of air and water pollution in the city…

The mayor or administrator is the sole authority to take decisions. The DCCs do not have a provision 
for participatory decision-making or decisions made by a group… authority depends upon central 
government perceptions, desires and instructions, the political agenda; and in some cases internal 
organizational interests… Strategic decision-making in the governance of DCCs is guided and 
controlled by the central government and bureaucrats. The DCCs do not acknowledge the importance 
of contextual strategy formulation and implementation” (Alam 2016).

“Bangladesh is one of the most vulnerable countries to climate change. Vulnerability is worse for 
women, as their control over resources and ability to make decisions is lower than are men’s. Women, 
who make up the majority of poor people, are adversely affected by disasters.” (Jinia 2016.)

The economic and political power in family: “Microcredit empowers women in domains including: 
more rights, improved self-esteem, increase political power and thus increased participation in 
household decision making” (Jinia 2016).



Hardware of ”sustainability”: participation and power in governance

Representative democracy on 3 feet

MUNICIPAL SELF-GOVERNANCE

• Council & Committees

(CSOs)

STATE GOVERNANCE

• Parliament & Committees

(unions, public & private interest groups, 
CSOs…)

EU GOVERNANCE

• Parliament & Committees

(unions, public & private interest groups, 
CSOs…)

(Supranational Agencies and Organizations)

(Abu Hena Reza Hasan)











4. Contingency and relatedness of historical developments

Geopolitical and –economic position, exploitation of cheap raw 
materials, cheap energy and cheap labor – in Bangladesh and in Finland

Examples from Finnish history: environmental exploitation, social and 
economic inequalities, forced migration

The Finnish equality politics has focused on distributive justice among 
Finnish citizens in the Nordic region, concrete measures of solidarity to 
people in other regions have been selective based on the rules defined 
by the Nordic standards.

Academization and marketization of education has supported push and 
pull of cheap labor and global division (inequalities) of human and non-
human labor.



Nousiaisten kirkonkylä. Vihtori Ylisen maalaus, 1909. Hakulinen, K. & Yli-Jokipii, P. 1996. Maamme kuvat.

Village in 
South-
Western 
Finland 
1909

Finland was 
a country of 
dominated 
by (small) 
farmers and 
rural 
communities 
until 1960s

Farmers 
owned most 
of the forest



Wood, water and cheap, 

self-supportive labour 

were the foundation for 

communities of 

livelihood and for 

national economy. First 

tar, then timber and 

later pulp and paper 

were most important 

products in export 

industry. Even after 

adoption of steam 

engines, most factories 

were built near rivers or 

seaside.

(Kymijoki Oy, 1910s)



Work in saw-mills, 1920s



Female Students in Jyväskylä Teacher Seminar, 1910s



Russian government 

and the senate 

promoted textile 

industry, although it 

was mainly utilising 

imported technology, 

experts and cotton. 

Most of production 

was exported to 

Russia. Women 

replaced children as 

cheap, ‘unskilled’ 

labour. Factory work 

provided 

opportunities to 

independent life for 

female migrants from 

countryside.

(Work in Finlayson 

Factory, 19th century)



The never-ending forced migration – 1890s-10s, 1940s-50s, 1960s-70s, 1990s, 
2010s…

From Finland:
Sweden 620 000
*Exploitation of 
forests, landless 
(turn of 20th

century)
*collapse of small 
farming (1960s-70s)

USA 329 000
Europe 260 000
Canada 94 000
Australia 24 000
Asia 18 500
Others 13 000
To Finland:
Karelia 450 000 
(1940s)

+ Internal 
migration



Tamturbo Oy (ubiquitous products )

Creating more with less is UPM’s 
means for better material 
efficiency. Sustainable and efficient 
use of resources brings with it 
advantages with regard to energy, 
production and cost efficiency.

Biofore is a new industry 
category UPM (wood-processing 
company since 19th century) has 
created to describe the future of 
the company. 

Angry Birds (70 % side products…)

http://www.pinterest.com/pin/434386326532492631/
http://www.tamperebusinessregion.fi/featured/12-tamturbo-oy.html
http://www.tamperebusinessregion.fi/company/tamturbo-oy.html


Health and 
social care, 
education 
(lifelong, 
lifewide) make 
up a growing 
amount of 
(increasingly 
highly) 
qualified work



5. Conclusions: education for means of livelihood in the 
planetary household (“oikos”)
Revisiting education as a cultural and ethical activity; Recognition of:

Planetary social and economic inequalities and global division of work and industries(ITUC violence 
of workers’ rights index 2019) (human rights –> rights of nonhumans; human work –> 
nonhuman/nature work) 

Planetary lack of democracy (cf. global ITUC representation) (between humans -> nonhumans)

Delegation of crises in environmental degradation, social and economic inequalities and forced 
migration from the global “North” to global “South”

”Through trade, European production and consumption patterns contribute significantly to 
environmental pressures and degradation in other parts of the world. Depending on the type of 
resource the associated total environmental footprint of European consumption that occurs outside 
Europe is estimated to be in the range of 30-60 %” (EEA 2019).

Can progress be engineered through UN SDGs and the “green growth, economy and industries” –
need for planetary collaboration in vocational education, academia and in historical deconstruction 
of the role of education in emergence of Capitalocene…





Global representation of ‘labor’ (Kerswell 2011) – basic pattern the same in 
2020.







OIKOS = ’home/house’: Economy = system of household + Ecology = 
system / community of interacting living organisms + Other earthlings



Education for planetary sustainability or moving from Capitalocene towards Earth 
Economy: towards ethos of care, beyond gender differences, in cultural evolution;

5.1. The vital role of vocational (vocationally oriented) education - education for the 
means of livelihood

5.2. Academia are planetary institutions, dominating knowledge creation, 
educating the leaders, professionals and bureaucracy cross the world.

Taking responsibility should build on cross-disciplinary, collaborative historicizing 
research, studies and action, on transformation of values and virtues in cultural 
evolution / Capitalocene -> earth science, earth economy, earth governance, earth 
education – joint exposure and engagement of staff and students to integrated 
challenges of environmental degradation, social and economic inequalities, forced 
migration…

5.3. History (of education) as the history of the present: “(W)e can give the name 
‘genealogy’ to this coupling together of scholarly erudition and local memories, 
which allows us to constitute a historical knowledge of struggles and to make use of 
that knowledge in contemporary tactics”(Foucault 1976).


